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ABSTRACT 

The over-all purpose of this research project vas to 
improve teacher efficiency in the undergraduate special education 
program at Southern Connecticut State College through the training of 
prospective teachers in the following three areas: interpersonal 
skills, attitudes and values toward minority groups, and clinical 
teaching approaches for language. It was hypothesized that the 
experimental groups attending workshops in each of the three areas 
would improve their interpersonal skills, acceptance of themselvos, 
acceptance of others, values and attitudes toward minorities, and 
skills in the teaching of linguistics. The control group was 
comprised of students who volunteered for the experimental workshops, 
but who were unable to participate because of conflicts in 
scheduling. Measurement of the effect of the workshops was made using 
self-rating instruments before and after the workshops. Analysis of 
the results shows that subjects in the Interpeisonal Skills Workshop 
did not feel that they improved their interpersonal skills or their 
acceptance of themselves or others. The subjects who participated in 
the Attitudes and Values Workshop did not feel that they improved 
their attitudes toward minorities. However, the participants of the 
Linguistics Workshop did feel that they hid improved their language 
teaching skills. (HMD) 
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Since its incaptiou^ tUie goals aud the contetu; of this special 
projoct Uav«j chaviged substantiaUy . Theryfiot'e, the history of the 
project ia briefly described to provide an untUu* standing of how the 
veviscd ^oals, the content, and vesults of this sp«»cial project evolved. 
History of Vi-ci^.ct, 

In 1968 a planning grant was av/arded to the Special Edunation 
Departnient at Southcnv Ccrmocticut State Oollogfi to establish a 
program of persiocia}. analysis .»e a component o): the underjjraduate 
program of teachii): pr.n>arst:i.c>\, lUt-. puf^iose ti.e project was to 
expose pvof'pftctlve tcacherc to techutquiss of loc-rniny about themaelves 
and the dynamics ot leamini?,. 

In 196r), uvc dlfiarent areas:! of t?rainin.v; were instituted: 
(1) perceptual -r;ot:or training busm on tho ^ovigenic curriculum (Barsch, 
1964) conducted by Ray Barat.lj^ and (2) language training conducted by 
Eleanor Sumtil, 

In ly/O, jiarsch and Seinel IvSi thf faculty of Southern Connecticut 
State Collo'^.a, Conct-quently, It was ntcesaary i.o "re-thivik" the direction 
of the pro K^cu. Faculty ir;t:mi:«;:rs wi<:h t,;ui2 Uf ications and interests in 
the pro.ioo: were en lit- ted to incJiiy th^- project in direct ions that they 
thought would be xno^t productive. 

On the bnyi.s of the "re- thinking'' of the project, three new areas 
of training were insticuted in 1^70. These three training areas 
constitute the final content of the project, -Uid they are the foci of 
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thia U\uil vvjpurt, 'i'h<nw. Lhiicu ai:c.»8 urcr (I) Iutcri>crsovuiX 

Vnluus Wfvd;shop cc)uauct:ett by Avucld l''i*saUiv, avid (3) Liugwiatics 
WctrUshv-Mj aouovii'f.oci by Ei'ther H» i»LV<nU<.t.'>i;i*, 

'ru«i i..vv.r-*iil. ijC-U ol i.h:(.i' o.cii^l Proj-ict v.-aii uo improve tcuchef 
aff.loit.'ai-.y throu;:;:'.; i).!vioviir.io)\.s in the conccut v.ii the. \;ndei:sradu«l:e 

TrudiLioiiiiiiy, uiidc>ivgrcidual.o f^piicisl Plukuratiou fraiuinj^ programs 
have stressed cour:.;..- iv. \. ;>.(».!.. the. siucfntti laatn .-ibout tht cUaracter- 
isticki of vairious hand ici-.i>,>oo whildiroji aa wcii. .-j;. iiiejth(:il.v £or diagnobing 
and fcreating tbe.m. The st-.rcPi; i-.^ such i)-.iS.iung pi;ogirr4mi^ h:i& bfc>e;i on tha 
handic;Ji:-/>-'3 , aa.i aot .>!). Uie qurfij.uic.- ;i»nci weccf of che prospective 

teacher. An underLyiug prwiiwu of this SpccLal i-rojfecc is that it ia 
as importanc to concentrMS.u; on the chavacuerifitics of tht: prospective 
ceacher a-: U i.-^ v.o conceuti-a cii ■^±■2 ch.'3i.actQrisi-.ic..- ot' the handicapped, 

A sy.»eoi;-!l vcu.^it.xon tc..ichi.-r ;,<.icii: .U.y int<;vacf.s with her handicapped 
stuticnt; . u-tficvfcru , ;.i i.;; ir.port;anu: lor I'iit'. proi.pecuive teacher to be 
avarc 01 lor poirriOu.:! 7 v.y ch<.'c;:ct-i.-r;if-i: Xc: and hciT nocial t5kills» In 
additic'.-., !-:h,> musi: bo ••u. it: ■;; d to -.i^^eUp u:or.; poi.ltave piirsonality 
characteri'-.t ics anoi boc'ial f^killsi.. Hu-rc i:-. f-rowlng evidence that such 
gxiidaucv can be p;.cviced by ny:i t ivir.y V.-j.-alning (Rofect a, l!#69). 

In addition liaviuH. the ji.;: t.-pyotivr tt?.achcr he a\;avu'. oi; her 
pi2ri-onaIj.ty jjOvI .«Ov;J.al ><!sjlU. ii, iwu/ n»>j;.t .•iiso bi^ nvcdt uwarc of ti;i: 
atl j'Vude:-: .-ihe holds towards hei hand ic.c<ppt::i;! Si lidonLs , A lur.v.e pro- 
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puctiou In i;pecli,U v'UHsaeSi e8pr;ci5iI2.y for the «^cntiilly 

rctardt^^d, arts mctribtn^ o£ nuiiUiliy g;::oupi4 (IXmn^ Viweid^nit'a 
Coniinitueu M^int-^U RctiirOatiottjj 3%9; t>.aukii, 1971; Uurluy, 1971># 
Con&equcnfciy, chc prospective tiuacUiir tauet be viadt-j cmi^ire of h^v 
attitudes^ valu€«> nud ateructypof? re^arciiiig miuoricy groups* 

Ki.naliVj it is ncicessavy to concuntvata on the eduaatioi\al jrole 
Lx \:\x* prciipectlvo t«iio\)C2r, Tlds role is J.u ubc'. ^>roc^^ei: of radical 
chanfc,»3 ixm-i that o?: « teacher oi a ijel I'-coiaaiwid iiipocical clatis to a 
tt^tiO^yrce te^icher who usee. cllaifnufciv.ic .^^ad clinical teachiag with 
variouii typv»n ol" w'xoef uion^d chi.ldr'iri (r>uui>, l%i>). To train 
prospective teach*?rr take* cna thu.'i ruiu role oi! resource teacher, 
therii ViVuJu''. l-?; U.c dcvt^lopsai^JUt of :»iatsnoMiA' cmd rt^ujoJlal slcille in 
areas, such <w: i.^^f.uia^Oj, porci-.ptioa, and acuc^c-*UK».es, 

Ctm.^r::']u..ru.ly, 0>v ov^a*'-al}. purpot-e of iriiis projtrct has been to 
inp?:uvc ttiachfM: * il'iciet>cy In the uivifirgvrtduace Special Education 
program r.hrouhU traininv- of ^/v.'- pMci:l\ »• i.;:;>;'!hovH in the following 
threo areMs; (i) .ivt<:s:v*pt-i :^.>iia*.l I'.O atf.itudes and values 

toward Tuinoivlty r^^*'>^M-*^> '^''^'^^ cliuical ^ n^achinji; approaches for 

liuquistir:; , or l^u-^iage, 

'^^^^ i.t;.i :ht'r ' p;-rson;iliLy and her 
soclni v^). -.Ti.ti auong Ih^"^ u.o^m: biy.raf icaDC varK»bl<-.^.s in the classroom 
CC:c*t i^t'j j >■* ''i)v\ JacK':ou, 'i hoj.'it li.iw bv^tiiu i.ndicc:t:io)iK of increased 

acnf.»einir y :-j.\ue* U\ f?:*KUmts villi cr-ncheri \A^c h^u e i>oi<jtivc' perc-onality 
tr-ri-' 'I (-^^pyi 19t?3: Tni^iX and T;ii::;nn, iV*-6; Schcuor, 19V1). Ir. seerfts 
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that , it uhny b*.' pos«.Lbl« to train liertain pn^sitivti «:Ocia:i liKilis thi-ough 
eeusitivtty training <Schr.iiu:U, 19Siij Rojiors, Coubequontly, an 

Intotyercoiwl Skilli; WorUuhop which ufiliiiow? f.«i:huiqu<JS from eensttivity 
traiui^^g and oxetcises to Jcvtlop uiv.)<-v-;taiv.n:v^ of suit and others waa 
iuefcitufcet? ae p.ii-t ot: tUl'i J:;>«ciis3 iU'ojo;:f. 

Tilt; Infa):i.>.iv«oD.iil Skills Uci:kiJh;>r pi'ovidc^c' a loosely structured 
group <!;%peirlonvC to h^Tp pirospcccivb ueachars ia.provc their eUills in 
coninui\it;at:ion, wul.ual miJ-.i'st;aiidJnK, aud ^roup participation. In 
addition, ihey w«to hftipad to anahv-.c, ii> great depth, th« feelings 
and iutKXY<.:r^.oxi:^l pcoceufevt, thuy e>;pei:ieuced in the group. 

CTi b.!^iiJ of tho luiturt oi the Xiiterporbonal Skills Workshop, 
three liy}-: > i c^frot: vv£rt> pcsitt '^. . 

1. r>ubjc.ot.s who participate in the inturperflonal Skills 
Wcr:.«hop (E.pg group) vili Viav.-.- incre;.ied interpersonal 
£>UilIs v.lH->n owiipuryd with aub.jecv.s who do not participate 
in the \Jor:«.f.t.: p (<- tjroup) . 

2. '].he i; ... , i:;roup Ki.U. h:«'A' i ■.<.<.; i: cat tnl u-.: ccptancc of theiaaelves 
when compared u^ith. t:>.c C group. 

3. Iliv £roap haiVc. tncrx: ..-. ..iv iicccptance oi' othero 
;vhen cuiopared with S:l;t? C s^-'o^'P- 

ActJ^udut:^.£>nd Moat of thu proj^pectivc teachers 5,n 

gpacial education at Southern Conaecticut State College are white and 
iti.l.ddle claES. A large number oi; the handicapped children they will 
evoatually teach aro hiack, or Spanish fipeakiug, and lower claws 
(Franks, 1971). Consequently, the Attitudes and Valuos Workshop was 
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imat::uiija fur liUc yAU'pos^* ot' gi^xtUug prospective teachets to analyse 
tiic^ir attiwudttG and v^^luu^? towavd tuiuority jwoup Uaudic^ppcd childreu% 
Ae a result oi this analyeia, prospactiva fcuacherjs with positive 
attitudes and vtilue^i toward suiii cUiidt'^^i^ oucouxrag^jd to teach in 
\:rban ijatiir.t';^,, Eii;;phasi8 v^at; piacisc ou iroc?XfylAg thnse proepective 
taacVioi's v?;Uh uc^'.iilive ottit-uucfe one vi'/iuv:: tow^U'u uiiiiOriLy group 
children. If tiiU die not scaa cti:c^4:tiva with cort;iin studowta, then 
thuy weire tr^courjjvid to tnech V7Uite, ^-niddXe cii^ee handicappe^d children 
in c^urhurban fietiiu*^«?t^ 

Ou thv? bi.si.fj of f:h^. xutux; oi i-ht Atviitudtu^ «ar; Values Workshop, 
three hyp;;lht?.f.*:i \^v^:o piVivcL^dv 

1. but-jccts who participate in thii Attitudob and Valueti 
Workb\t.)p ^^^A-V will ivivc? l^?Sb negf.tivt- views of 
ni:c culture ol laixiority groups i^nC leas stereotypes when 
evTinj-ired V7tch svibjeoft? who do not pcircicipate in the 
Workshop (C j-roup), 

2, The. l\\...v ^^^^''•JP hciv'o Icu-.-i i^var of rainority groups and 
?fr eater ijc^&ire lor jH.rcon^*! Involvement wlLh such groups 
vhcij coTupz-jftiO v^ith Mic C groujw 

3» TIk^. V.^^^, 3ioup hjve irorc! cducnvxonal values 

for r»ii)i^^'tLy >,roa^.:> vii<r..j c^in-j^cn-ed svith C jyroap^ 

,l^>nj^ii h;^ Lio tv \Vorl< tjhop. The* nov; rc^le of: recource teacher projected 
for fur are iipiiscia) educators (Purai^ 1968) applxo:i to teachers of all 
excepiioacilit let , c^nd not just i oi the lo^iralnii disabled 

(Rciy\ioliis and Iliilou% 1972^* the skills of such a resourcv teacher are 
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^n? w.texi'Ai 10 the i^&rnius ch^^a ^^t vi-^tvicn d' chc haudac^ippi^-.d chilo% 
C't nc Ti c u- 1 c s • 

iii b<>i:h of Li;ci.o cu-aj's -.v*, vhc: i.'bil;.ty i;*^ ^^iiuet laetJiouL^ aiK? materials 

any typv vi *:>-.cc|'". icu-ii w\*i.lOj crud Irr^ obn,iv.\ provide* uppropciuta 
lauLhocv i,;3. trial.- i\\ \ c ^'ca cl" ii;n,<iu;'i;c- , 

To ric.r* v^^'- — v;^ ccviClviirt to cidjuct thoiv m^^tiu^Js airf msterials, 
a jJi'cctlcJ.K:. rii^ i;; ccn.jui;^. c io-a wlii: cun^^Oi^j^lr^itlou votk^hop^?, The 

thrc-^ ty;,^^.: oi ci -ilcxcn: no,,-^. i ;;vv-r cho.>icVh ; blt^cU^ lowei: class 

Yc v.vc-i.i: rro'.ptct:\-e ;ec.o'a(:.ri cu jjroviic iippropri-j ueachini^ methods 
auci ru!:».vinlr in \ uo c ^ i i . l ' .:;\,:ua;-o , viic .■....^•M of coi-aamicatioa under- 
lying thv Illinci-: Z^bt ei Psycl^ol i.nj:v2-Klv^ /.^'litfes (Kirl;, McCijrthy, 
and F.trl:, vi^r usoo. ilccv 1^ I.i-:u.<5.;v cnccvii^-i^sed by this 

iBodel h.'»vd ':.-.?n e: j cci.:vo2\- f -'liy...;- in r. j:.'.'rviui; types of hand ie;ipp'-d 
chiicreii (Miuikoif, 1957, W» i:i?r.!;-?:, K::!-.; I')c7), The t^ros pec t.ivv 
teaciic-i>< ver*; Lrctinco co ust iht- t^utiiin.i; acuivitios of Lhe MWi^i Progrum 

Oa tJv lasii oi: ihe u.;iiu'*2 ot* lIk: linguistic 'i.'orkt:boj;, the iollowi:>S 
hypothests were posir.ei.}, 

O 

ERIC 
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(u\ viM liAVwi vwnv pojtii.ivw i\vi4;ui&if' ciuu*. Vh^ 

v;/K»ti couf.MVCci v.JcU i?cUJv.<:<:tt who ^io iii>;. j.Kni:i.ci]>4»t in 

Tuk^ ^:>;ov\p v/ill po.viiivc iocHiiii**' ^'l^'^i- cex^tiiiu 

tv:5.;cl.Mi^'S bu tt:r' vii:^ c;..- haiv;ici;j>jiwv} v,h^n 

;.J,r;ou;; v\1.J.i. ;>;\,cn;" \nv>x<^ ti'vc tt?«;li.n.u-* al?oot tla*iir 
i.i t '.^ Ocvclc^^ ^j:c-cii:M: tUiilr cu\v3 abilities in thuix^ 

no i... feitroup rhuv i-o.\v:<.; po^iiitv;: ^^-^-iaigt iiUcuc thuir 

i .■ 

}]r:i\uy. tl.-/..^ u*>rt: po;; ji.i.Vv:* ituTliiiv;^;! isbout ih^ir 
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All hsll tiuie utt:U>rtv»TCUaVos curciU;* in sj^ecial 

^iri * ' c^*-*^T UWvifK vsiouJi ^iuilii V:^.>rk^Ui»;3, 

There ;.nt. C >>^K^y v;h;; ^^ vMrtr^u^ii t?^ch ot the thrtw 

L gruw^fc. ?uc C ^srcjj^ va«? v«>.;;c v;- iCAN;vai;« vh.> h^c vcXuuu^^urcd for 

;h4:ii?£vjr i r ..:A<i 0 x^^-nc ia uhai all ha^ volunteered 

to i^articlixste in tlu^ pr>jccu v7cxi t^ho|?s, 

Xhij b :vi Ci OossJ chari£Ci'<. *.i2?;.2 -rv c i* ::i.v: U ;;iV3 C £t*oti^:>s are showu in 
Ic'ble U 0 L'^ ^^^*^: -W vh^* .1 . 1-0 itovv blxcJ.L^ thaii the thrc^c E grouj>s, 

lhi5 gvmrj-i^ oi-Utt v iu u^ci^u? ot this rvtio of iluiii^la to iuul<?5i, 

Noae ot viii*TvcU'^i«i r.u«.; s- txe:: it : ctniiicuit. tor tU^ groups* 



t-Y>>ur S ilt£al£ l-Ji:. 
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r<^,:iiwJiU:ur . 'rii^r proj^K'U diu^cr.or «;p:felu«« the i.»ro.3ect to jspscial 
v?Uo wc-;v<: iuvk-'rcrsvesi >,n ]vn'v.'i.c JLj^aixij^; ix\ on\:.^ tv;Uj or ^Xi uu'Ci<2 work- 

fhwu i>T:ro.i\}\^^^ v.v»7.\hu bo^Ji^i vi£ Urc xivu\^i^ ai. which the gx'u^iitcLa' 
uumbut of vv:Xu:n;coi*Ji vert: ovalXvibJc 

ll^c).! 0.*= the v.hr*?v^ vorV.tli-opff l^tvaXvovi II;' wu^Uly t.<M;i^lor^;S oft two 
h'jwiri^ aach. lUvciu:^ ^-l'^^* iirux: i?fci?iiou tbu^ j:^}v uv^r^s i>rc»-u^si:<L'^, aud at 
the* I.vlI ii.i^tU'^r) i:!?.cy ucnie post-^tici-teU .. n»cl.\ uorkehop hs^d 12 to IS 

^i>po\\i\:'y':\ Jur.'!.:-. t-xcuu i>tr.x;uxKs, v'w:; r. i^rollvv-o, Thcvr.t-x.or^^, only S^s \\'ho 
acueacJot? oui '.-.v 12 vorKvi^ioi:. 5.i-i s..iv>a:.^ \vc-;r.-; vij^ecl ot; £or the 

ThOfi?e r;LvuK)xt.i; Vvho voiuuts^tfreci re; p.-.ii;i.i.c5 j-i t<f lu prc?;tcct work** 
r-h->Ps Ixu i.^>u}.d Oo fcL> bv^'.-.iju.v.v. of j>chvouj.i.Ui.\ prrobj.cv.is were: plac^U ta 

the C iAVOUp. C ^U'tn-p ' .i'«Vv:- Afl'i post. "t;:;:-?.:ivvl 5it the Sau^Q ti)(/:t6S ai- 

At v.hc- «nad c^i ci-oh s«uv::vi:v'> , i'Lc .sttnUuits in. 0:^.c:h work.sl'iop \tvsvJ<3 

Qi the. thrt".c V-;i;rk'*iih;>p.s. 

Inti-ijx'V.'Boncvl Sklilt- vicjrk^hqjs 'hi this worUiU'iop the **T-(?rox5p** 
Style ox op^:v«-vr:n:U*d »5 licas^;siox\ vas usco. Th€. leixdor v;st tiou-diir^ctivc^. 
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but: providetl obc-'orvsaiovis wvui infci-prtttttionK,. iuwi fatftgo^t'terf activities 
to hfclp t.ht: y,v.'Oup «:-.>{p:iox'0! amt xiswolve iatJUtf.M as they tjjiu^x'gtici . 

coinpotitiow, vvrus;L-bu;Ud?.uii> be'lp-jjiviiig, ".(viaiUix-Mhip, ami group oaciuion 
jwk:U.\g. I'ix addition, ih;.r<s were ?:iifcJ: ieci;uv.<'f'. juui fciujcnnrCical present- 
ations; i:ulai.u;.«.i to iiiis; t^>\^u:■viu'nv.e. hnaed l.aK);viiug.s o£ vho 'j>Growp v-xercisJes, 
ExpUcif sUlll. mtinlug v:aji t.UMid i.o a;i;pond co uho }?,x'oup neodii. For 
eNumi)le, '"Ro^fr. K>>vvn-fri'l" I'o a uc ?.;>';;«.> i.roublcd iaftnract tons? . 

Studento xuwo ijtiked to* x-oit- p.U-iy v..liKiu.-j«v.ivo,is .«r.hvJ ihose lUn or out of the 
grw^up witl; \;!.i*>ci thevn sens a probloi;. FetHJback aud iVisouttsion thon followed, 

Thtrv vcj:*^ iiUo '*appllc;itlo>i*' cxwucifcc-.a iJmJ difieu?J-sion.)3 in. wiiich 
cons iti era Vltoi ..'as sivcii Lo the x'Cilcvcaxcc r»n«l wae of: wc-vVitJbop leairrilns 
cvt-rydey bpfc^r*]. ct^ucc^tlon tvr.cliUijjo 

' Auiitudi :•. fin.l Valtu^s V,'ur1<i;>u.p. 'fo iwivc uht studoiity bidcome aware of 
theU' ancituu^-v' uu.noi::U.Y .v.f.s;,. i:lifci:c woir^ exi:tmc>ive, intcui^ive 

di^aius&ion.s. .Sov:ic ot* du. «.:»/rly iUl-cu^h i cm?:- V'.m:c ba^^'xl -in t:ie itum of the 
Autitudej: ai)c3 Vrv^loes. Sc.-lc;« iri u-^c^ntK ^.•f v n .iuicu o lo aiia3.v;i;t2 their f.<-5C*lings 
towax'd variouf^ ttdnorliry ^rowpi^ i:a different: t>pcfi of liituationsir 

To uiooity t.Lo ^:U?viont:K ^ iit t"i.\:\ido?i. bo ay lu hcr \K»-\i poidtive tovv'ard 
luiuorlty j:rv\r;p:^, wxovU-^Sj i cKi lUi s , -luul j^ut?.'-.- 1- "i <: £urc?rs yetii usfiid, Movier* 
Mich ar^ '^laa'-k Kifrtuvy - Loot ^( ujevi ?;-tjoyed^* narralUKl by Jiili Cosby, 
••Derrick'', \^hic\\ ih .-ibout a bJivick ..ViX.ia iu a filiv.a-.t.o school, and three 
movicii on iAhc-a-Lo sc)iocl« in New York ^-Ity ano Chi.c?agc> were usf^d. Headingi^ 
iu;.JucU-d iitrVfe-rc: J, s\ai:ii<>loyic?.s of buuin pv>c?ti\v anti (Icj^crlptlonft ci' 
city iJiovo\Txoi\t3^ Scwe c.t the j;vi<^j-U. lecturi^rs were .a Ijl^sck dii-tsctor ol: 
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Ceiiiwr^ au-:! a drug ^icidxct^ The purjM..iso ot' tlu:>u^^r prat^^cnUt.i ans 
vvUii Lc hrv'cr cliv.' Mtucionts iaarn tmii^ithi ^'.c w.lth ii^inority groups emi 
vUuu poo \... on iu ci as.sJcr:liuln;.M.ory j^etului^ 

l>^:ijcllviw. VXirAJiiiio-iu.*::! to tiR^ plr.uni\ig <:L tldi^ wirrk-vhop vsji- the ju'eciiise 

linivuisrit: aciivit;iw^r. At L/v:,^-^ ;..i:u- !«,.U»x.;^ Liu* ^lu^c-nt it woM try thai 
activi.tiivr. thxLx v^^.'k^^I.oi) j-ruucMt;, ].v.i the iiol lovying v^t:ekly 

Pre-i>cH'jc 1 ctii J.C ve.i v/t-r<:. uiitti uu; t)K- inviu?u\cvur, becciUbt; iiiOiji: children 
ot: ihi*i level roinvvco ;i3n,v:vu-i;.;c: i:rci iiiiini.u KvTry st.mU?;at h^^-xjut two ssc-bsions 
with i'^ach of uh.. Uuiro fol aou1.:m,'. >>]>>.^ clincrcin (for total of jji^ 
pr;«!.-;:icuv: r:v::.-.; lont f;.vh i,:b;i.lorj^o> r 

i. ;)n\!v:ri s :,i\vS S vr:::.r v.jov* ciiVi>;Lii'd the 3.aboi:aLoi:y 

la^^-r vI^jmv, h?..K)- : y.-:;i: :[■; .j^iy t:rir<;- ev^uti^ir, iand 

a z,^ ,.av.i >,,^;v t^io^^ ^^-oi:!^^.! In riie niuii'firy school 

The Ur;.. ;i.Li3^ ci CM. • V H.i s u:^^:d v.^:rf- b:.r;.'(* c;;; ;-Ik cOiwcsAilUil iVOdoi oi: 
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overytU'iy terms we'co ueeu„ The t.ttiichtpa actlvictee ot cha M«M I'ro&ram 
t-oj: DftivclopJuii. I.an.j^iage Ab.Uiticis O^Ur.wkoff, W.isevsiaxi, & Minskol'f* 1972) 
ujicd. 'Vh& stWiU-aits were f.raln.6?d i:o adjspt: these activities to the 
ajTrti'cific: ie{iimint\ cluu-ac.t<?£ietics of child with whcvii) th«y worked, 

lnce):r>«rsorxa] rjkillJ.s Ivorkshop. 'iVo wej4jiu^;'ins iiipti-uments w<*ra used 
to evoXvtate xMv. ?itucU?yit.{^ who jx^rticlpc^tcisd in tbo lutc^-perscMl Sl<:ill« 
Workshop. T\u 'iut.crpev.souai Skillh Quewit.f.on)ii5ix\3 (IPSQ Fo'm P) w^iB 
deveiopevl i'or this project: b:> Im'C'lu-1<; 'Hv^ TP^vi Form ;U a 20 Item 

jii>if-rati\;i.:; f?ca.T^j which ^Tieawur^^-i^ r^\^ch brccid lut<^rp«rso*xa3. aveai> «s emotional 
st(?btlity> uudcrffUiadlii^; oJ: i-ivi i" and ot.her*i:, cibi'.Uty to c:ciTOimic-atc5, and 
feroup i}UU'euirH.-,'nt £V;i..U»s. Dra^oV. (l^^ll) VirpOTt^:^ a tei^t -retvr-iiJt reliability 
cot'f £icitta\: c^f ♦67 loi* t>7 c^oucal" :i.cni xi net ^ii? graduate- £5 over a three 

week Im.c- rvaii. * 

Tht^ s^jjocjxvi :vUh>cri.v?{tnt vv-ad v/^r. t:lH-. iiclt* -Other Scale (S«0 Fcrnn) 
ti.tveloped by ticrg^r Th'i icriilc: yiuIU/;: iv^o i^cor<is« self accetptance 

«nc <3cctpi;ttVkCLt of oi.hc?.vsi« Tuc stii; acccpi .".tuC'.i .ai.-p4:cx.i5 of the f^anle 
mcuLsurii-G t'U: ^ic{:£2ni' to ^rliAcli a person U£'ws, and vcUucrfi hiii own 

Btanv-iavo.s ---.k) iMni;i\7iari,5, Thtr.-? .^vr- 36 r-r.\ii. Ui.v.;. icen.s i:ot the sc^lf 
ac:i:vi5>t.?ii)xe :.cal^i w:it:b irplit'-hij.h: rtiiiiftbillcy co«r-£f iciciiv:^> ranging Srcm 
.7A uo .tit) (Bw:xi-v^r. 1 ^32) 

Tlve K-.ept'inco oi' othc-r»- wi^pta-ct the scjIcj incisure?; ihu exL^rjnt to 
wti^ch u'- ^.^eri-.i^n jcctiptr-j^ j^el^-itaiu tu^ iun^l Vic'ips <.a"]jor:^ as pvcart^. T}u-rtJ axe 
li^ If- 1 -jw^ iii-'t^.s i'ox I'ho accr'irraru.'f.' -..m" oi.:)h:rt: '6c.:,lob: w.t.th ^^plit hi^2l 
rttl.vibi.lity cooCiilcieut^ raiivaug vr;x^. ./'y to .533 (jiergcr* IS'i.V.)^ 
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"Gotli flu* IPHQ urd the V?"0 lioms ^ir^^^ caupIiiU'.aXy r*:f];a*c.>c)u<!^d in 
Append ly B» 

which \'Ai<ur\ It.!: vnKinU-y Iv:. .;-):tps7n<3:;x ds^viiK^d £or tbiB iM'oject 

eciiic^ ltt^^ns4uro»fc t.hxow^ vcv^'ir-ibl ej? ? views ano vSK^iic^i^otypC'XS coiv.c<>}:nJ,ng Uhe 
culturifi oi! vainority j-vroupi-, tUv di*i;xi>-^' oi'. y,cx\}0}\h^\ luvc?xveynyut with 
lalnorlty V'i'^^^P-:. ''^'^^'^ ^^^^ vi.c'ws irn v:he tyr-cj of o:d\K*.aflOii tlvat. ijhould be 

The tesi:. - rcVJ aV-ihii J.f;y Ov-^nvf .i.^^nr I'on^ the lb ^^^^ In the 

C group w-^v? /.'t. 'J.'u«- i-vsriod oi! t.b.v.v. bev..\vc:.^» i:hv,' t^st; and the re-l'e^?t 
12 wtv^ek?'... rcillabi:U.}:y co»:i'j;ic:i.t>nt Amiicates that tb<^ vairi-ablae 

iu Appcw5i>. 't', .li- .a-u:lvui<.;ri .iU \^.^L\ -):r:£:ra}-. iti;MM« The Vvn\Ub.leiJ mea toured 
x^iti) >;b.i.t; ?u .vA.tr .srt' v!)w fitvuicnl^ ' ^ vi.owv* ouv 

3* t:i\i;t ^itij^i^rni projf-cuo<i K^^^chhit^. ^Ir^lx-ciony 

ihe st:udent: )rrojcot<2<? csbil.tty lo provide remec^ir-u .um;,^ 
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? . d iisc ip3 ln« , ;;vud 

S* tcuchlxi^' «t;ratc5g'ie^; for children h^^vln^:^ learning 

C tj.ruap Wii4> .C:>v The vttv^-xoiS of t:hiu> h^itwiv^u the- k.c;s*c and tVie x*fri-te3t 
xi;w^.asured bv elite .Lln^Atl^^tic^a Raf.injj Senile anr. 2'<2Xi>t:ivc4y j>tat>ile over timo» 
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"jiVie difiiiresicfiw of. vhe E stiTil C 8ub;|ec.t« feell"- ratings btfi'o^e 
arwi iitvcr the. vovkMhoj^s consiUtv^te v.he ba:.vic data «J; this proj<;cL, 
Such bub.iucul^'a d;Ai-..Si eec-iiii'sd to bo more wpprcpr laf..<f.Xy analysed v;i\:b 
nou-iv^i:avu«uric: yiati&tU:^. 'nmTuf.ori:, <:hi f>qu.<rj.v. s. w^^re used jiar all 
dati) aurtly;j.-/e lu v.h;[.rt projeov. . Tuesiu clu squj,iHVs Hn-cfi?. a5,^pli(.'tJ to iiach 
item oi- fill the i:.i:lu.!.- siculte. r.si;hf:r thcii\ uo tioCal scor^js bt?.cs:U.«v; the 
inv:livivlu.5X it^rms iuvoive dxfforinjf. foci of iutisrc-st to thi& projfict. 

E.^pg axKi C fij'oupf wert? w^i^fureci with tb<^ Int&x'pivraaaiil Skills Quieationnaire. 
The chi Bcnsartt vaLuc^j for t1u: v,i:i.fi;ex"«i'tU'.fo acotes of, v.hii E^-^g atid C gTTOups 
for each v.hv^ 2i} itoftis o): Lh:U Qf,e£;fioim<tlrtj .ire ix> Table 2w 
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•'^S]i.^nific:i)i.f. at .O;: level 
S i i i: ;i c xi t. r t . 0 1 I eve I 



St:M.i^Tic^\l i;nd.Cxcnncft: war cbtaiued for only 2 i.t4-miv> item #6, 
".I live up to ccy .iJc^nt^./' and i.i::ui ir7 , ''x ^nvi vivt i:\iiuei>i: i^il member in 
i>,Toup?> i. hi^l::^i^i. uO /* Ti. i.<> pos3.Lb.le di.-ti'. tU.- t'v-s.:. Jiubiect« felt more 
iufiucnti*jl ivi gr^^uiif; as a retvuli. ov choir p.>^ ii eMp^VvU^ncer. in the 
seiijfi t.i^it.v l:rai>:u;{: wc-rkahup* )i.^v<.ve'i\ i.he ovor-till fi-,ndings of the 
Intojrper.sctvii :;kll.ls Qm.^Gtionriaii:i; do noi: iyupport the first hypothts^is 

The f,u'b>;ct*^' iuiccpt^mce of self Wci>3 triCMiiurtAT by 36 Ucrins^ thc^ Self- 
Other Scciier Tho. chi. souare v^.Tue?' for the Iv,,,^ lOnd G gx*oups on thc&t'. Items 
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.v.uJ i;i,vo Jiirf.vcult.y asylng things ••n\ikV lt:«jT>, like itert. of l:ha 

^ , , ^ •%••»•■. M il» »»• **■ *■■ ■* i*^ «^ w w ■» •« t» W ■•■ *• 
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so.lt acv' pt of i'rp;;.; ii,X-<.''M'' 

.ii^uUlcont;. •.ri.u... chcr. w.:- .u;;pov. f;u: u.: l:hi..: );v,.cdu-U. concerning 
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n-lSV) N-.. Ohi. Squ«r. n-Kv:; NO. Chi Square 



30 



?3 .1^' 

.7,30 



1 on .'-M '':''t'>" 



3 ... ■•! 



1 , K^<\ 



BEST copy AVAIUBLE 

Of Mio 84 chi fcjquare« on the data frcnp the Interpersonal Skills 
WorKahop, only ^vore significant. Althout.h thcra may have boan some 
alignt i^proveii^ent in the E^^g subjects* perceptions of their role in 
groups, it nnist be concluded . that the over-all d«ta do not support any 
of Che 3 hypotheses regarding the effects of the Interpernonal Skills 
Workshop, 

Atultudes and Valuos Work s hop t The attitude a and values of the 
^A-V ^ groups were measured x^ith tb<i? Attit-udes and Values Questionnaire* 
The 63 iteuuj on this Qucistica;:aire vgrere divided into 3 categories; those 
involving cultural views of minority groups, personal involvement with 
minority groups, and educational views of minority groups. 

The chi squ^ire values for the 33 itenis involving the subjects' views 
of th^ cii7.*:uro of minority groups c?re in Table 5, Three of these 
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TABL£ 5 



Ct\i Square Values for the H, ..and 

A-V 


C Grot>ps on Attitudes 




and Values 


Scales Items on Cultural 


ViewH of 1-iinovity Groups 




ITEM NO. 


Chi Square 


ITEM NO. 




1 


3.20 


35 


1 87 


A 


2.11 


38 


.41 


5 


1.80 


39 


90 


8 


6,55 * 


41 


1 QQ 


9 


2.51 


44 




11 


2.44 


46 


^ • 4 V 


12 


1.62 


47 




13 


.43 


48 


9 QQ 


15 


3.63 


50 




i. / 




51 




19 


3.59 




2.32 


23 


^ » >y -* 


36 


8.51 ** 


24 


.78 


59 


1.87 


. 28 


3.06 


60 


3.32 


30 


6.55 * 


61 


2.95 


31 


3.41 


63 


4.03 


34 


3,45 







•'•Signi.f :i :ant at .05 level 
'■'''^Significant at .02 level 
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33 ltdms were s;Lgni£xcent: 

item #8 - "It is more important to teach black, regarded children 
to respect authority than white retarded children," 

item #30 - 'lUack women have more children so they can get more 
welfare money. " 

item #56 - '♦Black people are not. ready to have full job anc< housing 
equality now, but they will be in the future," 

The significant findings for these item« in..!icate the beginnings of 

positive changes in the F, „ subjects' stt'reotypcs regarding minority 
^ ' A-V 

groups. However, because of 30 o^ tUase 33 items were not significant, 
the first hypothesis concernlv.yj cue less nci^ative views of the culture of 
minority groups of the subjects must be rejected. 

The chi square values for the 21 items involving the subjects* 
personal involvement with tniiioiity groups are in Table 6. Three of these 



Chi Souare 


Values t'or uhu ii^.^r 


and C Groups on Attitu^^s 


ano Values Sccilo 


Items on Pufsoival 


tnvwlveweat with Itinority Groups 


ITEM >»0. 




Chi Squnre 


riEM NO. Chi Square 






4.28 


.29 1.03 


/ 




.72 


n 1.36 


10 






37 8.56 ** 


14 




t rs 


40 3.38 


16 






42 :i.28 


18 






49 .38 






b.2i- ^v^- 


53 .03 


22 






54 .00 


2> 




4,74 


bl 1.42 


27 




2. S3 


58 .65 


* Significant. 2 
Significant 


at 


,03 level 
.02 Itivel 




chi squares were 


significar.c : 








"I am afrsic? of bl 


■--ck people.'^ 


iter. ?07 




"If I learned that 
drug ;?ddicc or 3n 
chile and his tncr'. 


onb- of ruy student's mother was a 
r-lcohoiic, 1 vould try to help the 
v^r." 


iter.^ -62 




"I would rather t& 
as Puerto Ficans a 


:aoh niuoriLy retarded children such 
::J irJians th.tn blacks*" 



The tindings for iteir ^^20 are especially important as they seem to 



indicate a rocuccton in fear of ninority groups on the part of the E^^y group. 
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These £ij\dings soem to indicate the beginnings of a desire by the 
^A-V S^^^P greauer parsouel involvament with minority groups. 

However, because IS of th**. 21 chi squares were not sianificant, the 
second hypothesis regarding the greater desire for personal involvement 
with minorities by the E^^^, group cannon be accej^ted. 

In Table 7 there are the chi square values for the 20 items involving 
the subjects 'views on the education to he given minorities. Two 



TAIJLE 7 

Chi Square Values for E^_^y and 
and Values Scale Items on Educaticna 



ITEM NO. 


Chi Square 


2 


2.63 


6 


1.72 


8 


6.35 * 


13 


.43 


21 


6,65 * 


23 


2. S3 


26 


.86 


28 


3.06 


31 


3.41 


32 


.72 



*Siynificant at .05 level 



Groups on Attitudes 
Views of Minority Groups 



ITEM NO. 


Chi Square 


36 


5.61 


43 


5,92 


45 


.56 


48 


2.99 


52 


2,52 


55 


2.32 


59 


1.87 


60 


3.32 


61 


2.95 


63 


4.03 



of these chi squares were significant: 
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item - "it is viove important to teach black, retarded 

children to respect authority than white retarded 
children." 



item m ' "If a retarded girl becomes pregnant, she should be 
thrown out of school and she should not be allowed 
to return." • 

Item #8 w^s classified in 2 categories because it involves cultural 

views of minorities and resulting educational measures to be taken for 

these cultural characteristics. Item #21 involves general administrative 

policy rather than specific educational treatment. Therefore, these 

findings do not support the third hypothesis in which it was predicted 

that the E, „ group would have more positive educational values for 
A-V 

minorities. 

Tie over-all findings for the Attitudes and Values Questionnaire seem 
to indicate only the beginftiags of positive changes in the E^_^ group in 
terms of dispelling sotie common stereotypes regarding minorities and a 
reduction in the fear of minorities. 

Linguistics Workshop ^ The items on the Linguistics Rating Scale were 
grouped into rategoi:ies on the basis of the variables measured. These 
variables correspond to each of the 5 hypothesis projected the Ej^ group as 
well as supplementary information. The chi square values for each variable 
are shown in Table 8, 
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TABLE 8 

Chi Square Values Ej^ and C Groups on Linguistic Scale Items 
Vari>-?bU^ . I TEM NO. Chi Square 



I. 


Def;ree o^. Influence on 
handicapped child's development 


1, 8, 13 




11,64 




11. 


Stress on Teaching uhe Handlcappad 


2, 9 




2.09 




III. 


Projected teaching" abilities 


3, 4, 5, 6, 
U, 12, 16, 


7, 10 
17 


10.66 


* 


IV. 


Present diagnostic abilities 


22 




1.06 




V. 


Projected diagnostic abiliuies 


23 




13.86 




VI. 


Knowledge of diagnostic tusts 


24 




10.16 




VII, 


Projected ability to remediate 


25 




9.88 


* 


VIII. Knowledge or remedial techniques 


26 




15.62 


* 


IX. 


Stress on discipline 


19 




1.40 




X. 


Classroom at^:iosphere 


20, 21 




1.46 




XI. 


Knowledge cf restructuring 

strategies 


28, 29 




1.28 




XII. 


Ability to restructure 


30 




0 





The first variable listed in Table 8 involves the degree to which the 
sujbects believed that handicapped children's development could be influenced 
by education. Items #1, 8, and 13 were combined for this analysis. The 
resulting chi square was significant tlr^^reby supporting the first hypothesis 
in which it was predicted that the g^^oup vould have more positive feelings 
that the development of handicapped children could be influenced. 

The second variable in Table 8 concerns the stress that should be given 
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to certain teachings for the handicapped. The chi square values for 
this variable was not significant; therefore, the second hypothesis 
must be rejected. 

The third variable involved the subjects* evaluations of their 

« 

future teaching abilities. The obtained chi square value was significant, 
thus supporting the third hypothesis in which it was stated that the 
group would have more positive feelings about their abilities to develop 
specific skills and abilities in their handicapped students. 

The fourth, fifth, and sixth variables listed in Table 8 are related 
to the hypothesis which concerned the eubjects* diagnostic abilities. The 
chi square for the groups' evaluation of their present abilities to diagnose 
their studonts* learning problems was not significant. However, the chi 
square for the groups' evaluations of their future abilities to diagnose 
learning pruuieras was significant. In addition, the group felt that 
they knew sig Ificantly more about diagnostic tests than the C group. 
Therefore, these findings seera to support the fourth hypothesis in which 
it was predicted that the Ej^ group would have more positive feelings about 
their abilities to djat;noi;« learning probl'iras in their handicapped students. 

Variables 7 and 8 in Table 8 correspond to the hypothesis concerning 
the subjects' evaluation of their abilities to remediate their students* 
learning problems. Both the chi square for the subjects' projected abilities 
to remediate and the chi square for the knowledge of remedial techniques 
were st;i»:istically significant. Therufore, there is support for the 
hypothesis in which it was stated uhac the group would have more 
positive feelings about their abilities to lemediate the learning problems 
of their handicapped students. 
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Additional data was obtained for the variables of stress on 
discipline, classroom atmosphere, and restructuring strategies. None 
of the chi squares for these variables was significant. Of these 3 
additional variables, the only one that was explicitly covered in the 
Linguistics Workshop involved restructuring strategies. There was an 
a':tempt to train the E subjects to modify their teachings methods and 
materials when the students were not mastering them. From the statistical 
resulcs, this aspect of the Workshop was not effective. 

The over-all findings for the Linguistics Workshop support 4 of the 
5 projected hypotheses. Therefore, the Workshop seemed to be effective 
in. developing In the Ej^ subjects a more positive view of their role in 
educating handicapped children. 



CHAPTER rv 



DISCUSSION 

The findings of this project are specifically discussed in relation 
to each of the 3 workshops, . In addition, the limitations of this project 
as well 33 the inclusion of the project findings in the special education 
tr«nining progrnm at Southern Connecticut State College are discussed. 

Interpersonal Skills Workphoo . The results of the statistical 
analysis did not support any of the 3 hypotheses regarding the improved 
skills of the Ejpg group. Dre?.ek (1971) conchicted a study on under- 
graduates in special education at Southern Connacticut State College who 
participated in the Interpersonal Skills Workshop in the first year of 
this project. He found that his experimental group had improved inter- 
personal skills as measured by the Interpersonal Skills Questionnaire and 
improved acceptance of self and of others as lu^asured by the Self-Other 
Scale, The discrepancy between Drezek's findings and those of this 
project may be due to the following factors: (a) Drezek used the paramatic 
analysis of covariance statistic, while the non-par.'.metric chi square was 
used for this special project; (b) Drezok used a probability level of ,10 
for statistical significance, while .05 was used for this project; (c) 
Orezek analyzed total scores, while individual items were analyzed in this 
project, <^ud (d) each group i^ a different entity varying in its respon- 
siveness to sensitivity traiiiing. Gcx-ber, who conducted the sensitivity 
training workshops for this project and for the Drezek study, found that the 
workshop groups differed each semester. Some groups provided their o^m 
structure and required minimal guidance and application exercises, while 
other groups lacked structure and required maximum guidance and application 
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exercises. It seems likely that all 4 factors probably were Involved 

in the discrepant findings of the Drezek study and those of this project. 

From the results of this study, it seems that sensitivity training 
may be effective in making students aware of their feelings regarding 
their interpersonal skills. However^ it seems doubtful that changes in 
well -ingrained personality traits involving the students^ social inter- 
actions can be modified through sensitivity training workshops incorporated 
in a teacher training program, 

A more productive approach to personality variables in prospective 
teachers migtit be to pre-select students who have desirable personality 
traits rather than attempting to alter existing personality traits. It is 
likely that there are many different types of personality traits and inter- 
personal skills that are compatible with effective teacher-pupil social 
interactions, and not just one or a few types. Future research should be 
directed toward identifying the many different positive interpersonal skills 
as well as r^egative Interpersonal skills; l»e., traits that are not 
compatible with effective te-gcher-pupil social interactions. 

With the increasing surplus of special education teachers in many 
locales, pre-selection of prospective teachers may enable training programs 
to identify candidat^-s with greater chances of teaching success, rather than 
accepting anyone who is interested in special education as has often been 
done. Stu'.^enLs with positive personality traits and interpersonal skills 
would be encouraged to continue in s;>:;cial eJucation, while thofie with 
negative characteristics would be channeled to other preparation programs 
where personality variables are not as critical for effectiveness. 

The means for implementing such a pro-salection process involve 2 



steps, first the identification of negative interpersonal traits, and 
secondly, the systematic identification of such traits in prospective 
teachers. Tests alone are probably not sufficiently valid or reliable 
indicatoro of such personality variables. It would seem imperative to 
have intensive interpersonal interactions between the faculty and the 
stud^^ints to identify these variables. Sensitivity training might be an 
excellent rnQdiutn for such intensive Interpersor.c^l interactions. Therefore, 
sensitivity tr^uning workshops raight be requir*:.cJ of all students beginning 
in a preparatory program so that thone with negative personality traits 
could he discouraged from beccniing special education teachers and those 
with positive traii:s could be encour.oged to continue in special education. 

Attitmietf gr J lvalues Work?hop ^ The static; tical findings necessitate 
the rejection of the 3 hypotheses regarding the more positive attitudes 
and values o: the E^^y group to minorities. However, the analysis of the 
statistical^ •/ significant items indicated a reduction in fear of minorities 
in the S^^y group, and also a slightly more positive view of some aspects of 
the cultu%r' o£ muiorities. 

There were wo significant cViaager: in the views of the E^^y group toward 
the type of education best suited for minorities. This is an especially 
important varL^ble in .light o€ the findings by Rubin, Krus, and Balow (1973) 
that average IQ children are being placed ir> special classes for the retarded 
on the basis of their social cl'i-^s. It seeti-:r: ch-it prospective teachers 
h;jve stronj:;ly ingrained views towiird the education for lower class and 
minority children, and these viw.s art. exceedingly difficult to modify. 

There are 2 factors thc^L tniiv^ in pari, explain the statistical findings 
for tho Atti'judes and Values Work.-^hop. Flr^t., 12 sessioii-; may have had 
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inadequate tisae to guide students to become aware of their views of 
minorities, and also to modify these views, SecoxuJly, some students 
may have auf:horitarlan or prejudiced personalities (Allport, 1958) ♦ To 
change such a personality recjuires the modification of a whole life 
pattern. It is unlikely that thi(i can be accotaplislicd through a "talking" 
or workf^hop approach. 

On the basis of the findings, it seems that assessment and modif ication^ 
when possible, of the autitudes and values toward minorities of prospective 
special education teachers should be part of all preparatory programs. 
This would have to be done on an intensive baiiis tht^oughout the first year 
of the students' program. 

Those students v7ith positive attitudes toward minorities would be 
encouraged teach the many minority group children found in urban settings. 
Those studenuii i'JoxTtiiied as having prejudiced personalities, or unalterable 
negative atv.:.tudes toward minorities, would be encouraged to teach middle 
class, suburban handiccipped childran. It might be deemed necessary that 
sorte, or evun all, .^tuvents with such prejudic^'d personalities would be 
encouraged to enter a field of preparation other than education. It is 
likely that most te.ych£rs of normal or handicapped children will have 
contact with lower social class and /or minor i':y group children. If such 
students are allowed to continue in education, non-cgalitarian practices 
such as thoi^e identified by Rubin Knas. ^mc IJalow \>fill never abate. 

LinFOiistics Workshop , Tlie stHtistivai findings for the Linguistics 
Workshop supported 4 of the 5 hypotheses. Therefore, the F.j^ subjects had 
more positive views about their abilities to Improve the development of 
handiccipped children through diagnosing and treating their learning problems 
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in language. It mst be stressed that the students' feelings about 
their abilities were assessed, and not their actual abilities. Hcwever, 
the students feelings about their abilities are probably as Important 
as their actual abilities. 

These findings indicate that undergraduates can be trained as 
resource teachers. Therefore, a basic foundation for training highly 
specialized resource teachers can be laid when the students are under- 
graduates. This foundation can be built upon when the sttjdents enter 
graduate trpininj:^ Thexf.fore, the discontinuity of training where under- 
graduates are trained to teach one type of self contained class and then 
as graudates thay are trained as resource teachers for all types of 
handicapped children can be avoided. 

By contra&ting the fir>r!ings of the Linguistics Workshop with those 
of the Interpcrsoiial Skills and Attitudes and Values Workshops, it might 
be concluded th:\t it is more productive to train students to teach than 
to modify their personalities or attitudes. Therefore, training programs 
should be built around pre-selectiug .students with certain traits, and 
then concentrating on how to train these students to actually teach. 

The Linjiuistics Workshop seemed to be an affective way of training 
students in highly specialized skills without the use of psychological 
and educati.'nal jargon, labels, rj.c-jssificytlons, and causative factors. 
By guiding; the students to identify language problems, they were able 
to learn to troat these problems. 

The Workshop also demonstrated that tha best way to teach a student 
to teach is to allow him to iimediately apply what he learns to actual 
children. The traditional dichotomy of courses vs. practicuras and 



-33- 

and student teaching experiences in most undergraduate programs does 
not seem to be an effective way of teaching students to teach. Rather, 
each course involving how to identify or treat handicapped children's 
problems should include immediate application with actual children. 

It would seem that training prospective teachers to diagnose and 
treat learning problems of all types of handicapped children should be 
tho basic approach pervading all courses in a teacher training program. 
Students should be given training and experience in linguistics, perceptual- 
motor, and academic areas so that they carr. eventually deal with any type 
of problem in any type of handicapped child. 

Limitations of the Proiect . There are 4 major limitations of this 
Project: (1) the nature of the subjects, (2) the amount of time, 
(3) the methods of assessment, and (4) the areas of training. 

Both the E and C subjects of this project were volunteers. The C 
group was equivalent to the E group in that they were volunteers who 
could not participate in the Workshops because of scheduling problems. 
However, the degree of genera ligation froin the E and C groups to all other 
students who did not volunteer is limited. Approximately % of all 
students asked to volunteer did so. Howuver, the remaining h are 
qualitatively different in that they were unwilling to find out about their 
interper.son.il skills, attitudes and values, and ways of improving their 
teaching abilities. Row chanj;jeG would be effected with those students 
who did not volunteer is a much more difficult problem to attack. 

The number of workshop sessions was limited to 12. This was necessitated 
by the factor that the workshops had to be fitted into the semester schedule. 
It is likely that 12 sessions was not adequate time for any of the 3 
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workshops areas. Therefore, the findings should be viewed as minimal. 

The method for assessing the 3 areas o£ training was through self- 
rating nuo.-?tionnaires. Although feelings are important indices of change, 

« 

they certainly arc not sufficient. Future studies of this nature should 
combine assessroent of feelings with assessment of behavioral changes. 
For example, interpersonal skill can be behaviorally evaluated with 
instruments such as Flanders' interaction analysis (Araidon and Flanders, 
1963). 

The arenti of training were circumscribed by the history of this 
project. For exaniple, lin^iuistics was just one of several areas in which 
the students ml?ht have been trained • Differing results might have been 
obtained had workshops on perceptual -motor or academic areas been given. 
The Attitu'r-^ and Values Workshop primarily stressed racial minorities. 
Had lower social class children been stressed differing results might 
have been obn^incd. 

Inclusion of Project Findln^^ in Special Education Curriculum . The 
findings of this project are being u?ed as part of the basis of the re- 
conceptualization of the undergraduate ti-^alning program in special 
education at Southern Connecticut State College. Because of the great 
numbers of students wanting to enter special education, it is becoming 
necessary to, devise criteria for selecting prospective teachers who have 
greater chances of success* Obviously, the use of grades alone is not 
adequate, Fre-selection criteria involving the student's interpersonal 
skills and attitudes and values are being developed • ' 

A non-categorical approach with various training modules is also 
being conceptualized for the undergraduate training program. This 
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approach will include training modules in various areas o£ competency 
such as behavior modification, linguistics, perception, and academics. 
The format of the Linguistics Workshop will provide the basis for 
d ovelop ing ■ th e s e t ra ining modul e s . 

This special project has enabled the special education department 
to try new approaches that would not have been possible without federal 
support. This project has opened new avenues of thinking for the 
faculty, and hopefully j^ill improve the prospective teacher and the 
education she provides to her students. 
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APPENDIX A 

SOUTHESN CONNECTICUT STATE COLLEGE Esther Minskoff 

SPECIAL EDUCATION DEPARTMENT Associate Professor 

WORKSHOP EVALUATION FORM 

Workshop Class Date 

Please evaluate this workshop as honestly and completely as possible* 
Your name has not been requested so you can be as candid as you like* 

1. Do you feel that you benefited from the workshop? 

Yes ^ No 

(a) If yes, how? 

(b) If no, why not? 

2* What were the good points of the workshop? 
3, What were the bad points of the workshop? 

4^ Compare the effectiveness of the workshop in training you to be a 
special education teacher with the effectiveness of your regular 
course work* 

(a) In what ways was your regular course work more helpful than 
the workshop? 



(b) In what ways was the workshop more helpful than your regular 
course work? 

'3i- 



Workshop 



WORKSHOP EVALUATION FORM 
Class 



Date 



5. What content or activities would you reconnend adding to the 
workshop? 

6. What content or activities would you reconmend deleting from the 
workshop? 

7. Make any coimnent about your experiences in the workshop that you 
foel would be helpful in improving it for future students? 



DATE 



IPSQ FORM P 



This is a study of some of your attitudes toward your behavior with 
others. Of course, there is* no right answer for any statement. The 
best answer is what you feel is true of yourself. Your own individual 
score will not be used, but everyone's scores pooled to see as a group 
how you rate yourselves. Therefore, your scores will be kept completely 
confidential. You are to respond to each item according lo the following: 

1 « Not at all true of myself 

2 « Slightly true of myself 

3 = About half-way true of myself 

4 «= Mostly ttrue of myself 

5 = Completely true of myself 

(1) I am confident of myself. 

(2) I can share other people's feelings. 

(3) When objectivity is called for, I resist the urge to take sides 

and pl-3y favorites. 

(4) I say what I feel. 

(5) I understand the impact other people have on my feelings and 
behavior. 

(6) I live up to my ideals. 

(7) I am an influential member in groups I belong to. 

(8) I understand the special ways in which people behave when they 
are in groups. 

(9) I understand the impact I have on other people's feelings and 

behavior, 

(10) When I have f personal problem I can handle it. 

(11) I know who. I am. 

(12) I am stable and consistent in my relationships, 

(13) Hy opinions ar.d insights influence other people, 

(14) I lead groups effectively. 

(15) I understand what motivates Lha behavior of people I khqw. 
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IPSQ FORM P 

(16) I am a good lls.tener. 

(17) I don't fall apart, even X'^hen I*m quite upset. 

(18) If necessary, I can change my way of doing things to meet 
others' needs. 

(19) When other people are upset I can ctay calm. 

(20) I understand what motivates my behavior. 
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SO FORM 1 



This Is a study o£ seme of your attitudes « 0£ course » there Is no right 
answer for any statement. The best answer Is what you feel Is true of 
yourself. 

You are to respond to each question on the answer sheet according to the 
following scheme: 



Not at all Slightly About half- Mostly True 

true of my- true of way true of true of of 

self myself myself myself myself 

Remember^ the best answer is the one which applies to you. 

I. I'd like it If I could find someone who would tell me how to solve 
my personal problems • 

2« I don*t question my worth as a person, even If I think others do. 

3« I can be comfortable with all varieties of people — • from the highest 
to the lowest. 

4. I can become so absorbed in the work I'm doing that it doesn't bother 
me not to have any intimate friends. 

5. I don't approve of spending time and energy In doing things for other 
people. I believe in looking to my family and myself more and letting 
others shift for themselves. 

6. When people say nice things about me, I find it difficult to believe 
thay really mean it. I thiidc maybe they're kidding me or Just aren't 
being sincere • 

7^ If there Is any criticism or anyone says anthing about me, I just 
can't take it, 

S. I don't say much at social affairs because I'm afraid that people will 
criticize me or laugh if I say the wrong thing, 

9, I realize that I'm not living very effectively but I just don't believe 
that I've got it in me to use my energies in better ways. 

10* I don't approve of doing favors for people. If you're too agreeable 
they'll take advantage of you, 

II. I look on most of the feelings and impulses I have toward people as 
being quite natural and acceptable. 
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X2. Something inside me just won't let me be satisfied with any Job 
I've done — if it turns out well, I get a very smug feeling that 
this is beneath me, I shouldn't be satisfied with this, this isn't 
a fair test. 

13. I feel different from other people. I'd like to have the feeling of 
security that comes from knowing I'm not too different from others. 

I 

14. I'm afraid for people that I like to find out what I'm really like, 
for fear they'd be dioappointed in me. 

15. I am frequently bothered by feelings of inferiority. . 

16. Because of other people, I haven't been able to achieve as much as 
I should have. 

17. I am quite shy and self-conscious in social situations. 

18. In order to get along and be liked, I tend to be ^^at people expect 
me to be rather than anything else. 

19. I usually ignore the feelings of others when I'm accomplishing some 
important end. 

20. I seem to have a real inner strength in handling things. I'm on a 
pretty solid foundation and it makes me pretty sure of myself. 

21. There's no sense in compromising. "When people have values I don't 
like, I just don't care to have much to do with them. 

22. The person you marry may not be perfect, but I believe in trying to 
get him (or her) to change along desirable lines. 

23. I see no objection to stepping on other people's toes a little if it'll 
help get me what I want in life. 

24. I feel self-conscious when I'm with peop-e who have a superior position 
to mine in business or at school. 

25. I try to get people to do what I want them to do, in one way or another. 

26. I often tell people what they should do when they're having trouble in 
making a decision. 

27. .1 enjoy myself most when I'm alone, away from other people. 
28., I think I'm neurotic or something. 

29. I feel neither above nor below the people I meet. 

30. Sometimes people misunderstand me when I try to keep them from making 
mistakes that could have an important effect on their lives. 
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31, Very often I don't try to be friendly with people because I chink 
they won't like met 

32, Ihere are very few times when I complitnent people for their talents 
or job.s they've done, 

33, I enjoy doiug little favors for people even if I don't know them well, 
34 « I feel that I'm a person of worth, on an equal plane with others. 

35. I can't avoid feeling guilty about the way I feel toward certain 
people in my life, 

36. I prefer to be alone rather than have close friend ^ips with any of 
the people around me, 

37. I'm not afraid of meeting new people, I feel that I'm a worthwhile 
person and there's no reason why they should dislike me, 

38. I sort of only half-believe in myself. 

39. I seldom worry about other people. I'm really pretty self -centered,, 

40. I'm very sensitive. People say things and I have a tendency to think 
they're criticizing me or insulting me in some way and later when .1 
think of it» they may not have meant anything like that at all. 

41. I think I have certain abilities and other people say so too^ but 1 
wonder if I'm not giving them an importance way beyond what they deserve. 

42. I feel confident that I can do something about the problems that may 
arise in the future. 

43. I believe that people should get credit for their accomplishments 
but I very seldom come across work that deserves praise. 

44. When someone asks for advice about some personal problem, I'm most 
likely to say, "It's up to you to decide," rather than tell him 
what he should do. 

45. I guess I put on a show to impress people. I know I'm not the person 
I pretend to be. 

46. I feel that for the most part one has to fight his way through life. 
That means that people who stand in the way will be hurt. 

47. I can't help feeling superior (or inferior) to most of the people 
I know. 

48. I do not worry or condem myself if other people pass judgti:ent 
against me. 

49. I don't hesitatf* to urge people to live by the same high set of 
values which I have for myself. 

50. I can be triendly with people who do things which I consider wrong. 
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51, I don*t feel very normal, but I want to feel normal. 

52, When I'm in a group I usually don't say much for fear of aaylng 
the wrong thing. 

53, I have a tendency to sidestep my problems. 

5A, If people are weak and inefficient I'm inclined to take advantage 
of them. I believe you must be strong to achieve your goals, 

55. I'm easily irritattd by people s*ho argue with me. 

56. Whea I'm dealing with younger persons, I expect them to do what I 
tell them. 

57. I don't see much point to doing things for others unless they can do 
you some ''ood later on. 

58. Even when people do think well of me, I feel sort •>£ guilty because 
I know I must be fooling them — that if I were -fjally to be myself, 
they wouldn't think wftll of me. 

59. I feel that I'm on the same level as other people and that helps to 
establish good relations with them. 

60. If sompone 1 know is having difficulty in working things out for 
himself, I li::3 to tell him what to do. 

61. I feel that roople are apt to react differently to roe than they would 
normally re K't to other people. 

62. I live too much by other people's standards. 

63. When I have to address a group, I get self-conscious and have 
difficulty saying things well, 

64. If I didn't always have such hard luck, I'd accomplish much more 
than I have. 
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SOUTHERN CONNECTICUT STATE COLLEGE Esther H. Minskoff 

DEPARTMENT OF SPECIAL EDUCATION Associate Professor 

LINGUISTICS RATING SCAIE 
Name Class Date 



This is a study of your attitudes toward teaching language. Please 
check the one choice for each item that best describes your feelings. 
There is no right answer. The best answer is the one that you feel truly 
describes you. 

I believe that a handicapped child's language development (i.e,, his 
grammar, vocabulary, and speech) can be influenced to a: 

(a) strong degree. 

(b) moderate degree. 

(c) limited degree. 

(d) cannot be influenced at all. 



Language development in the curriculum for handicapped children should 
be given: 

^ (a) strong emphasis. 

^^^^^^^^^ (b) moderate emphasis, 

1 (c) limited amphasis. 

(d) no emphasis. 



3. When I teach, I will be able to provide: 

(g) excellent language training for my student^. 

(b) adequate language training for my students. 

(c) poor language training for n^^ students. 

(d) I will not be able to provide language training 

at all. 

4. In terms of specific lessons for teachiug grammar (e.g., tense, action 
sentences, sentences showing cause and effect), I will be able to 



provide; 



(a) excellent lessons. 

(b) adequate lessons. 

(c) poor lessons. 

(d) I will not be able to provide any lessons. 



5. In terms of specific lessons for developing vocabulary (e.g., nouns, 
verbs, adjectives) appropriate to the development level of my students 
I will be able to provide: 



(a) excellent lessons. 

(b) adequate lessons. 

(c) poor lessons. 

(d) I will not be able to provide any lessons. 



LINGUTSnCS miNC SCAJX 

Class Date 



Tu tfctnf ot' specific Xassons in auditory perception (e.g., discrimination 
c'r Witai bouads, rhyrairs), I will be able to provide: 

(a) excellent lescons. 

^ (b) ado juate lessons, 
(c) pocr lessons. 
^ (d) I v:il not be able to provide any lessons. 

t-eriQK oZ specific lessoiis in visual perception (e.g., figure 
J^rounU re 4.tion8, .spatial relations, shape discrtoination) , I will be 
.ibie to provifie: 

(a) excellent lessons. 
(b) adequate lessons . 

(c) pooi: lessons, 
(d) I wlxi :nipt be able to provide any lessons. 



: Solitpve that it is possible to influence a handicapped child's 
rfc^c'^a.- ability to u t 

<n) strong degree. 
(.K) moderate degree. 



^ (c) U-'itcd degree. 
^' (d) cannot be in.'luenced at all. 



Reac'in" •».• struction in the curriculum for handicapped children should 
be given: 

(a) stropg etnphafts. 

(b) moderate emphasis. 

(c) limited emphasis, 
~_ (d) IV emphasis. 



When X teach, I will be able to provide; 

(a) exrellenc reading instruction for my students. 

(h) adsquf^te reading instruction for my students. 

(c) poor r->ading instruction for my students. 

(d) I wiJ.1 not be able to provide any reading 

int. fraction. 

In terras of specific lessons Tor teaching reading through a phonics 
approach (e.g., word families, sound blending), I will be able to provide 

(a) excellent lessons. 

(b) adequate lessons. 

^ (c) poor lessons. 

'ZZm ^ ^^^^ B2l be able to provide any phonics lessons. 
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12. In terms of specific lessons tor teaching reading through a look 
and say or sight approach (c,g., experience charts, kinesthetics 
methods), I will be able to provide: 

(a) excellent lessons, 

(b) adequate lessons. 

(c) poor lessons, 

■ (d) I will n ot be able to provide any lessons 

using a look and say method. 

13. I believe that it is possible to train intellectual abilities in 
handicapped children to a: 



^^^^^^^^ (a) strong degree. 

<b) moderate degree. 

<c) limited degree. 

...^^^^ (d) not possible at all. 

14. I believe that: 

(a) memory skills are more important than thinking 
skills in educating retarded children. 
■ (b) thinking skills are more important than memory 

skills in educating retarded children, 

(c) both memory and thinking skills are equally 
important in educating retarded children. 

(d) don't know if memory or thinking skills are 
more important • 

15. I believe that in the education of retarded children it is 
important to: 



(a) give primary stress to concrete areas that 
require rote memory and secondary stress to 
abstract areas that require problem solving 
skills* 

(b) give primary stress to abstract areas that 
require problem solving skills and secondary 
sCL^ess to concrete areas that require rote 
memory • 

(c) give equal stress to concrete and abstract 
areas, whenever possible. 

(d) don't know. 
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16. In terms of specific lessons for training memory (e.g., labelling 
and kinesthetic cues for visual memory and rhythm for auditory 
memory), I will be able "to provide: 

(a) excellent lessons. 

_ ^ (b) adequate lessons. 
^ (c) poor lessons. 

(d) I will not be able to provide any lessons 

for training memory. 

17. In terms of specific lessons for training thinking processes 
(e.g., classifying, associating, absurdities), I will be able to 
provid e : 

(a) excellent lessons, 

(b) adequate lessons. 

(c) poor lessons. 

(d) I will not be able to provide any lessons 

to train thinking processes. 

18. I believe that whenever possible the teacher should ask questions 
which require: 

(a) short student answers which require minimal 
thinking skills and verbalization. 

(b) long student answers which require much 
thinking skills and verbalization. 

(c) don't know. 



19. I believe that maintaining discipline is: 

(a) one of the most important aspects of effective 
teaching. 

(b) is only necessary so teaching can take place, 

but is not important in itself. 
(c) not important for effective teaching. 

20. I believe that the teacher should: 

(a) do most of the talking in the classroom and 

the students should speak only when called 
upon. 

(b) do the same amount of talking as the students 

do. 

(c) talk as little as possilbe, while the students 

should talk as much as possible. 



LINGUISTICS RATING SCALE 
Name Class Date 

21 « I believe that there should be: 

(a) complete freedom for the children to talk 
and move around the classrooxc. 

(b) some freedom for the children to occasionally 
talk and move around the classroom, 

^^.^^^ (c) little freedom for the children to talk and 
move around the classroom. 

22 • Wl\en I am in the classroomi I am; 

(a) strongly aware of the language characteristics 
of the students. 

(b) moderately aware of the language characteristics 
of the students. 

(c) somewhat avare of the language characteristics 
of the scucJcnts. 

(d) noc aware of tne language characteristics of 
the students. 



23. When I teach, I: 

(a) will definitely be able co identify children 

with possible learning disabilities in language. 

(b) may be able to identify children with possible 

learning disabilities in language. 

(c) will not be able to identify children vith 

possible learning disabilities in language. 

24. My knowledge of diagnostic tests such as the ITPA, Wepman, Frostig, 
and Purdue is: 

^ (a) excel lento 

. (b) tTiOderate. 

(c) limited • 

(d) none. 



25* When I teach, I think I will be; 



(a) very good at training children with learning 
disabilities in language, 

(b) adecuate ?t training children with learning 
disabilities in language. 

(c) poor at training children with learning 
disabilities in language. 

(d) totally unable to train children with learning 
dx abilities in language. 
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LINGUISTICS RATING SCALE 

• Name . Class Date ^ 

J 26. My knowledge of remedial technique such as the Frostig, Fernald, 

Kephart is: 

(a) excellent, 
____ (b) moderate. 

(c) limited • 

(d) none. 



27. A child's incorrect response to a question is important because: 

(a) it shows he has not mastered the underlying 

process 

(b) It Cr^w be used to teach the child the desired 

learning, 
(c) both of above, 

(d) c]>irld's incorrect response is not particularly 

important. 

28. When a child answers a question incorrectly, it is bost to give him 
the correct answer so he is not frusf.ratcd and so the lesson will run 
smoothly: 

(a) strongly agree. 

(b) agreeo 

(c) disagree. 

(d) strongly disagree. 



29, When a child answers a question incorrectly, it is best to lead him 
to the correct response by re^structuring the teaching situation even 
if he meets frustration and the lesson is slowed ♦ 

^ (a) strongly agree. 

^ (b) rigroe. 

(c) disagri^e* 

(d) stron::i3y disagree. 



30. When i\ child responds incorrf^ctly, I will be able to rc^-structure the 

teaching?, situation to l^ad him to the correct response ( .g,, by 
providing cues in another n^-hsc modality, using n recognition instead 
of a recall task): 

(a) very wc!.!, 

(b) odfiquato ty . 

(c) poorly. 

(d) not at all. 



